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Key terms in assessment

* Reliability — similar results under similar conditions

* Validity — questions if the assessment measures what it aims to
measure (Messick, 1989)



The assessment context

Evolution of different systems and theories for appraising student
achievement.

* Norm-referencing
* Criterion-referencing
e Standards-referencing




Norm-referencing

* Marks that are given meaning by referencing them to a comparative
group.



Criterion-referencing

* Referencing students’ results to specific criteria




Standards-referencing

* Student achievement is referenced to
predetermined descriptions of
performance using learning outcomes
(content descriptors) known as
achievement standards OR performance

band descriptions.



Why is knowing about these
different systems important?



We operate in a standards-
referencing system.



Curriculum and Performance Standards
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Requirements
of Standards-

Referencing

The ‘image’ of a student and the developmental
continuum

Aligning assessment tasks to course outcomes

Deconstructing outcomes and descriptors into
clearly distinguishable performance levels

Social moderation during several stages of the
construction of an assessment task and its
accompanying marking guideline



INEEERVERE

Marks are generally used to capture the ‘image’ of a student.

Marks do not mean anything on their own.
For example:
15
15/1007? 15/207? 15/157

Each of these scores indicate something different about how a
student has performed.



Rasch Measurement Theory

Underpins the
developmental
continuum

Sick, J. 2008. Rasch
Measurement in Language
Education: Part 1, Shiken: JALT
Testing & Evaluation SIG
Newsletter. 12 (1), p.1-6.



Developmental Continuum

Example for kindergarten

Recognises Can recite the Matches

a few letters alphabet with capitals with

of the alphabet some €errors little letters
Recognises Can recite Knows most
all the letters the alphabet of the sounds

letters make
of the alphabet correctly

Recognises
basic sight

words

Sounds out
basic CVC

words



Developmental Continuum

Example for junior secondary C d
ompares an

Contrasts the

Effectiveness of

Understands Understands
T Writes own what a Writes own Similes and
i simile T metaphor metaphors
e — >
Identifies Explains Identifies Explains the
3 simile the effect a metaphor effect of a
in a text metaphor

in a text of a simile
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Year @

Year 10

By the end of Year 7, students interact
with others, and listen to and create
spoken and/or multimodal texts
including literary texts. With different
purposes and for audiences, they
discuss, express and expand ideas with
evidence. They adopt text structures to
organise, develop and link ideas. They
adopt language features including
literary devices, and/or multimodal
features and features of voice.

They read, view and comprehend texts
created to inform, influence and/or
engage audiences. They identify how
ideas are portrayed and how texts are
influenced by contexts. They identify the
aesthetic qualities of texts. They identify
how Text structures, language features
including literary devices and visual
features shape meaning.

They create written and/or multimodal
texts, including literary texts, for differemnt
purposes and audiences, expressing and
expanding on ideas with evidence. They
adopt text structures 10 organise,
develop and link ideas. They adopt
language features including literary
devices, and/or multimodal features.

ACARA v9 Achiqvement Standar

By the end of Year 8, students interact
with others, and listen to and create
spoken and/or multimodal texts
including literary texts. With different
purposes and for audiences, they
discuss, express and elaborate on ideas
with supporting evidence. They select
and vary text structures to organise,
develop and link ideas. They select and
vary l[anguage features including literary
devices, and/or multimodal features and
features of voice.

They read, view and comprehand a range
of texts created to inform, influence
and/or engage audiences. They explain
how ideas are represented and how
texis reflect or challenge contexts. They
explain the aesthetic gualities of

texts. They explain how text structures
shape meaning. They explain the effects
of language features including
intertextual references and literary
devices, and visual features.

They create written and/or multimodal
texts, including literary texts for different
purposes and audiences, exXxpressing and
advancing ideas with supporting
evidence. They select and vary text
structures to organise, develop and link
ideas. They select and vary language
features including literary devices,
and/or multimodal features.

By the end of Year 9, students interact
with others, and listen to and create
spoken and multimodal texts including
literary texts. With a range of purposes
and for audiences, they discuss and
expand on ideas, shaping meaning and
providing substantiation. They select
and experiment with text structures to
organise and develop ideas. They selact
and experiment with language features
including literary devices, and
experiment with multimodal features
and features of voice.

They read, view and comprehend a range
of texts created to inform, influence
and/or engage audiences. They analyse
representations of people, places, evenis
and concepts, and how texts respond to
contexts. They analyse the aesthetic
qualities of texts. They analyse the
effects of text structures, and language
features including literary devices,
imtertextual references, and multimodal
features.

They create written and multimodal
texts, including Iiterary texts, for a range
of purposes and audiences, expressing
and expanding ideas, shaping meaning
and providing substantiation. They
select and experiment with text
structures to organise, develop and link
ideas. They select and experiment with
language features including literary
devices, and experiment with multimodal
features.

Is

By the end of Year 10, students interact
with others, and listen to and create
spoken and multimodal texts including
literary texts. With a range of purposes
and for audiences, they discuss ideas
and responses to representations,
making connections and providing
substamtiation. They select and
experiment with text structures to
organise and develop ideas. They select,
vary and experiment with language
features including rhetorical and literary
devices, and experiment with mukltimodal
Teatures and features of voice.

They read, view and comprehend a range
of texts created 1o inform, influence and
engage audiences. They analyse and
evaluate representations of people,
places, events and concepts, and how
imerpretations of these may be
influenced by readers and viewers. They
analyse the effects of text Structures,
and language features including Iiterary
devices, intertextual connections, and
multimodal features, and their
contribution to the aesthetic qualities of
texis.

They create written and multimodal
texis, including literary texts, for a range
of purposes and audiences, exXxpressing
ideas and representations, making
connections and providing
substamtiation. They select and
experiment with text structures to
organise, develop and link ideas and
representations. They select, vary and
experiment with language features
including literary devices, and
experimeant with muhtimodal features.,













VCE Literature: Performance descriptors

Literature

SCHOOL-ASSESSED COURSEWORK

Performance descriptors

Unit 4
Qutcome 2

Analyse literary forms,
features and language
to present a coherent
view of a whole text.

DESCRIPTOR: typical performance in each range

iterary forms, features
and language by
considering their diverse
effects and meanings and
consider the effects and
meanings developed in
the selected passages in
relation to an
interpretation of the fexf.

as.a whole.

features and language and
describes events, concerns
and/or characters in the
text connects to some
ideas.

between forms, features
and language, and ideas in
the text and identifies an
idea to connect the
passages and explore
textual elements they have
in common.

form, features and
language to explore ideas
from the text and provides
an interpretation of the
ideas of the text through
selected passages.

examples of form, features
and language to explore
the ideas from the text and
creates a cohesive and
sound interpretation of the
whole text through a
detailed analysis of
selected passages.

Key skills Very low Low Medium High Very high

Explore the ways key Recounts where a passage | Describes the context of Engages with a key Explains the passages in Critically examines the

passages reveal occurs in a text. the passages in connection | development referredfoin | relation to relevant significance of the

developments in the text with the text a5 3 whale. the passages and makes developments and ideas passages in relation to key

and how they relate to the connactions to relevant important to the fexf 353, and relevant developments

text 353 whole. events or ideas elsewhere | whole. and ideas important to the

in the text. text as.a whole.

Embed an understanding Refers to characters and Describes characters and Engages with ideas and Explores the ideas, views Critically examines the

of the text's context, concems in the text. concemns in the text views presented in the text | and values presented in the | ideas, views and values

yiews and values in the censidering the passages. | in consideration of the text, connecting directly presented in the fext

interpretation. passages. with the passages. through a complex
engagement with the
paszages.

Analyse the nuances of Refers to aspects of forms, | Provides connections Uses suitable examples of | Examines relevant Explores the interplay

between form, features and
language, and meaning in
the text and composes a
cohesive and plausible
interpretation of the whole
text through a detailed and
responsive analysis of
selected passages.




Strand: Language
Sub-strand: Language for interacting with others

Achievement Standards

Content Descriptions

Content Elaborations

By the end of Year 10, students interact with others,
and listen to and create spoken and multimodal texts
including literary texts.

With a range of purposes and for audiences, they
discuss ideas and responses to representations,
making connections and providing substantiation.

They select, vary and experiment with language
features including rhetorical and literary devices, and
experiment with multimodal features and features of
voice.

created to inform, influence and engage audiences.

AC9E10LA01

understand how language
can have inclusive and
exclusive social effects,
and can empower or
disempower people

identifying language that seeks to align the listener or

reader; for example, “of course”, “obviously”, “as you
can imagine”

identifying the use of first person (“I", “we”) and second
person (“you”) pronouns to distance or involve the

audience

identifying language used to reference or indicate
shared assumptions

identifying language that appeals to shared cultural

identifying examples of language that are inclusive or
marginalising




Developmental Continuum LITERATURE

Sub-strand: Examining Literature

ACARA v9 Content Descriptors (Learning Outcomes)

ACOE3LEO3

discuss how an author
uses language and
illustrations to portray
characters and settings

in texts, and explore
how the settings and
events influence the
mood of the narrative

AC9E4LEO3

discuss how authors
and illustrators make
stories engaging by
the way they develop
character, setting and
plot tensions

ACO9ESLEQ3

recognise that the
point of view in a
literary text influence
how readers interpret
and respond to events
and characters

AC9EG6LEOQ3

identify and explain
characteristics that define
an author’s individual
style




Developmental Continuum LANGUAGE

Sub-strand: Language for interacting with others
ACARA v9 Content Descriptors (Learning Outcomes)

ACIE7LAO1 ACI9EBLAO1 ACIEILAO1 ACIE10LAO1
understand how recognise how recognise how

understand how language
language expresses and | language shapes language empowers can have inclusive and

creates personal and relationships and relationships exclusive social effects,

social identities roles and roles and can empower or

disempower people




Developmental Continuum
NESA Outcome: Reading, Viewing and Listening to texts

(Years 7 & 8) (Years 9 & 10)
EN4-RVL-01 EN5-RVL-01
Uses a range of personal, creative and Uses a range of personal, creative and
critical strategies to read texts that are critical strategies to interpret complex texts

complex in their ideas and construction
Content: Content:

Reading, Viewing & Listening Skills Reading, Viewing & Listening Skills
* Apply reading pathways to * Apply reading pathways appropriate
determine form, purpose and to form, purpose and meaning, and
meaning connect ideas with and between
texts










Deconstruct the learning outcomes

Analyse distinctive features in literary texts What should students demonstrate?
including: Examples of aspects teachers need to
consider in preparing for an assessment:

how text structures, language features and stylistic  What component pieces do students have to

elements shape meaning and create particular effects identify and articulate the interdependent

and nuances, for example, through allusions, relationship of to engage in ‘analysis’?

paradoxes and ambiguities (ACELROO5) Exactly what ‘language features’ and ‘stylistic
elements’ do students need to identify? What do
we want them to say about them? What if they
identify an aspect of meaning that we have not
considered?
What ‘effects’ and ‘nuances’ do we want them to
identify and connect?




EA12-1 A student independently responds to, composes and evaluates a range of complex texts
for understanding, interpretation, critical analysis, imaginative expression and pleasure



ACARA v9 Content Descriptors LITERATURE

Sub-strand: Examining Literature

Year 3

Year 4

AC9E3LEO3

discuss how an author
uses language and
illustrations to portray
characters and
settings in texts, and
explore how the
settings and events
influence the mood of
the narrative

Which language
features?

Which types of
illustrations?

How are language
and illustrations
combined?

Which settings and
events?

How does this relate
to mood?

AC9E4LEO3

discuss how authors
and illustrators make
stories engaging by
the way they develop
character, setting and
plot tensions

What makes a
story ‘engaging’?
How is character,
setting and plot
developed?
What is a ‘plot

tension’ and why
is this important?










Why is it important to deconstruct
achievement/performance standards and
content descriptors (learning outcomes)?



How do you align it all?

Achievement
Standards/
Performance
Bands

Learning Text/s,
Outcomes & concepts
Descriptors being studied

Assessment Marking
guestions Rubric










Developing the question

* Do the verbs in questions correspond to the types of
thinking you want to assess?

e Student output is vital for alignment to the
achievement standards

* Questions operate as a developmental continuum
from lower-order to higher-order thinking skills.



Example —
Hamlet

To what extent is Hamlet a victim of his own

tragedy?




Marking rubrics — Analytic/Holistic

* Pollitt et al. (2008) found that marking rubrics were often inadequate
because they provided minimal assistance to markers, and there was
a mismatch between the question and the way marks were awarded
in the marking rubric.

* Criteria and concepts can be interpreted differently (Sadler, 2010;
Whittington, 1999).

e For Sadler (1987, 2014) this is because linguistically defined
achievement standards can be ‘fuzzy’ and ‘are elastic in their
interpretation’ (Sadler, 2014, p.275).



Analytic rubrics

» Useful for diagnostic purposes
* Links to criterion-referencing
* Criteria should function interdependently not separately

* Threat to validity due to a matrix design where “there is typically no
underlying developmental or learning theory that justifies having the

same number of qualitative gradations across criteria” (Humphry &
Heldsinger, 2014, p. 253).






Holistic rubrics

* Descriptions of different achievement levels used for overall
impressionistic marking

* Assumption is that feedback to students requires an analytic
comment to discuss strengths and weaknesses of criteria used in
evaluation of the response (Verhavert et al., 2019)

* Higher Order Thinking Skills are better captured






HSC English exam example

The following guestion was asked of both English (Standard)
and English (Advanced) students in the HSC Examination in
2012 for the concept study of ‘Belonging’.

Question 3 (15 marks)

An individual’s perceptions of belonging evolve in response
to the passage of time and interaction with their world.

In what ways Is this view of belonging represented in your
prescribed text and at least one other related text of your
own choosing?



HSC English Holistic Marking Guideline

Criteria
e Explores skilfully the ways the prescribed text and at least one other related text represent the view
that an individual’s perceptions of belonging evolve in response to the passage of time and

interaction with their world

Presents a skilful response with well-chosen detailed textual references from the prescribed text and 13-15

at least one other related text

Composes a well-integrated response using language appropriate to audience, purpose and context

Explores effectively the ways the prescribed text and at least one other related text represent the
view that an individual’s perceptions of belonging evolve in response to the passage of time and
interaction with their world

Presents an effective response with aptly chosen textual references from the prescribed text and at
least one other related text

Composes an effective response using language appropriate to audience, purpose and context




Language of the Marking Guideline

The language of the marking rubric is vague and needs to
be deciphered before marking can occur.

For example:

What is the question asking?



The highest performance band rewritten

Discusses and evaluates how a person’s perception of belonging and sense
of self changes over time due to personal growth and reflection,(or] time,
(or) age or relationships. Must demonstrate thought engaging in
philosophical ideas (such as concepts of the Self) by discussing ideas and

applying them to the text and supports this view with textual evidence and
analysis through consideration of medium, form and visual/literary
fechniques from both texts in an equal manner. Writing style must be logical
and coherent with appropriate use of language which is free from errors of
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