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KKey terms in assessment

Reliability – similar results under similar conditions

Validity – questions if the assessment measures what it aims to 
measure (Messick, 1989)



TThe assessment context

Evolution of different systems and theories for appraising student 
achievement.

Norm-referencing
Criterion-referencing
Standards-referencing



NNorm-referencing

Marks that are given meaning by referencing them to a comparative 
group.



CCriterion-referencing

Referencing students’ results to specific criteria



SStandards-referencing

Student achievement is referenced to 
predetermined descriptions of 
performance using learning outcomes 
(content descriptors) known as 
achievement standards OR performance 
band descriptions. 



WWhy is knowing about these 
different systems important?

Because…



WWe operate in a standards-
referencing system.



CCurriculum and Performance Standards

Curriculum standards 
are the outcomes 

and content 
descriptors in each 
course’s syllabus.

• What do students know?

Performance 
standards are the 

levels of 
achievement. 

• How well do students 
know what they’ve 
learnt?

• How well can students 
perform particular skills?



RRequirements 
of Standards-

Referencing

The ‘image’ of a student and the developmental 
continuum

Aligning assessment tasks to course outcomes

Deconstructing outcomes and descriptors into 
clearly distinguishable performance levels

Social moderation during several stages of the 
construction of an assessment task and its 

accompanying marking guideline



IImage and Marks

Marks are generally used to capture the ‘image’ of a student.

Marks do not mean anything on their own.
For example:

15
15/100? 15/20? 15/15?

Each of these scores indicate something different about how a 
student has performed.



RRasch Measurement Theory

Underpins the 
developmental 
continuum

Sick, J. 2008. Rasch 

Measurement in Language 

Education: Part 1, Shiken: JALT 

Testing & Evaluation SIG 

Newsletter. 12 (1), p.1-6.



DDevelopmental Continuum

Recognises

a few letters 

of the alphabet

Recognises

all the letters 

of the alphabet

Can recite the

alphabet with

some errors

Can recite

the alphabet

correctly

Matches 

capitals with 

little letters

Knows most

of the sounds

letters make

Recognises

basic sight

words

Sounds out

basic CVC

words

Example for kindergarten



DDevelopmental Continuum

Understands

what a simile

is 

Identifies

a simile

in a text

Writes own

simile

Explains

the effect

of a simile

Understands

what a 

metaphor is

Identifies

a metaphor

in a text

Writes own

metaphor

Explains the 

effect of a 

metaphor

Example for junior secondary
Compares and

Contrasts the 

Effectiveness of 

Similes and 

metaphors



AACARA v9 Achievement Standards













DDevelopmental Continuum LITERATURE
Sub-strand: Examining Literature

ACARA v9 Content Descriptors (Learning Outcomes)



DDevelopmental Continuum LANGUAGE
Sub-strand: Language for interacting with others

ACARA v9 Content Descriptors (Learning Outcomes)



DDevelopmental Continuum
NESA Outcome: Reading, Viewing and Listening to texts







DDeconstruct the learning outcomes 

Unit 1 Content Descriptions

Analyse distinctive features in literary texts 
including:

What should students demonstrate? 
Examples of aspects teachers need to 
consider in preparing for an assessment:

how text structures, language features and stylistic 
elements shape meaning and create particular effects 
and nuances, for example, through allusions, 
paradoxes and ambiguities (ACELR005)

What component pieces do students have to 
identify and articulate the interdependent 
relationship of to engage in ‘analysis’?
Exactly what ‘language features’ and ‘stylistic 
elements’ do students need to identify? What do 
we want them to say about them? What if they 
identify an aspect of meaning that we have not 
considered?
What ‘effects’ and ‘nuances’ do we want them to 
identify and connect?



EEA12--1 A student independently responds to, composes and evaluates a range of complex texts 
ffor understanding, interpretation, critical analysis, imaginative expression and pleasure



AACARA v9 Content Descriptors LITERATURE
Sub-strand: Examining Literature







WWhy is it important to deconstruct 
achievement/performance standards and
content descriptors (learning outcomes)?



HHow do you align it all? 

Achievement 
Standards/ 

Performance 
Bands

Learning 
Outcomes & 
Descriptors

Text/s, 
concepts 

being studied

Assessment 
questions

Marking 
Rubric







DDeveloping the question 

Do the verbs in questions correspond to the types of 
thinking you want to assess?

Student output is vital for alignment to the 
achievement standards

Questions operate as a developmental continuum 
from lower-order to higher-order thinking skills.



EExample ––
Hamlet 

To what extent does Hamlet’s use of iambic 
pentameter reflect his state of mind?

Explore the effectiveness of Shakespeare’s use of 
comedy in Hamlet and how it contributes to the 
overall action of the play. 

Examine the significance of the setting of Denmark 
to Hamlet. 

To what extent is Hamlet a victim of his own 
tragedy? 



MMarking rubrics – Analytic/Holistic

Pollitt et al. (2008) found that marking rubrics were often inadequate 
because they provided minimal assistance to markers, and there was 
a mismatch between the question and the way marks were awarded 
in the marking rubric.

Criteria and concepts can be interpreted differently (Sadler, 2010; 
Whittington, 1999). 

For Sadler (1987, 2014) this is because linguistically defined 
achievement standards can be ‘fuzzy’ and ‘are elastic in their 
interpretation’ (Sadler, 2014, p.275).



AAnalytic rubrics 

Useful for diagnostic purposes

Links to criterion-referencing

Criteria should function interdependently not separately 

Threat to validity due to a matrix design where “there is typically no 
underlying developmental or learning theory that justifies having the 
same number of qualitative gradations across criteria” (Humphry & 
Heldsinger, 2014, p. 253).





HHolistic rubrics 

Descriptions of different achievement levels used for overall 
impressionistic marking 

Assumption is that feedback to students requires an analytic 
comment to discuss strengths and weaknesses of criteria used in 
evaluation of the response (Verhavert et al., 2019)

Higher Order Thinking Skills are better captured





HHSC English exam example

The following question was asked of both English (Standard) 
and English (Advanced) students in the HSC Examination in 
2012 for the concept study of ‘Belonging’.

Question 3 (15 marks)
An individual’s perceptions of belonging evolve in response 
to the passage of time and interaction with their world.
In what ways is this view of belonging represented in your 
prescribed text and at least one other related text of your 
own choosing?



HHSC English Holistic Marking Guideline



LLanguage of the Marking Guideline

The language of the marking rubric is vague and needs to 
be deciphered before marking can occur.

For example:
Explore
Skilfully/effectively
Well-chosen detailed textual references/aptly 
chosen

What is the question asking?



TThe highest performance band rewritten
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